relied largely on descriptive scholarship, meaning that projects emerged from and focused on a "local learning situation" (Hooper, King, Wood, Bilics, & Gupta, 2013, p. 12) . The strongest aim in that work was to disseminate innovative teaching and learning experiences that were commonly designed in the authors' courses or programs and validated through students' perceptions of the experiences. To be clear, descriptive scholarship and student perception outcomes are important because, when framed as research, these studies establish and distinguish constructs for learning occupational therapy and they identify learning contexts in which the constructs apply-two foundational steps for future research. Thus, it was the predominance, not the presence, of descriptive scholarship that characterized education scholarship between 1999 and 2009 as early-phase research. However, in recent years, education leaders in occupational therapy have inferred that research and scholarship are evolving. Burke and Harvison (2015) observed "an uptick in the quantity and quality of scholarly projects" (p. 1), referring to research papers presented at two national education conferences and published in two journal supplements on education.
As education research continues to evolve, one conceptual challenge will need to be addressed: The 
